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FOREWORD

The Chicago public schools have undertaken a variety of programs
in recent years to provide wide exposure to the vccational and
avocational world and to relate the activities in school to the
functions of living beyond the school. These programs are
enumerated in the introduction of this publication, and all
capitalize upon the strength of children and a guidance-oriented
relationship between pupils and teachers to develop group
processes that enhance each child's self-image and fortify

his sense of opportunity.

On July 8, 1970, the Board of Education approved a plan for weekly
group guidance with occupational information from kindergarten or
preschool through eighth grade.

Under the plan, the weekly sessions will be conducted by classroom
teachers and coordinated by the adjustment teacher or counselor
who will be fulfilling the role of guidance coordinator, the term
used by the State of Illinois and here adopted for the function
inasmuch as it is a generic term covering both the customary name
of counselor and the unique name of adjustment teacher.

This is a cooperative enterprise with the state and local Depart-
ments of Vocational Education working with the guidance division

of the Bureau of Pupil Personnel Services to make an expanded
career development program possible. It will bring a valuable and
unusual service to an estimated 350,000 more pupils, kindergarten
through grade 6, than formerly benefited from weekly group guidance.
By strengthening the teacher-pupil relationships, solid groundwork
is being laid for the expansion of a developmental program of
elementary school guidance.

Above all, it needs to be emphasized that, for this bit of each
pupil's week, he is not to be required to provide a "right" answer,
nor is he to be marked. This should ke his time to explore ideas,
happenings, imaginative glimpses, and opportunities. This should
be his sight of the untraveled shore that fades forever and
forever as he moves.

JAMES F. REDMOND

General Superintendent of Schools
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INTRODUCTION

The guidance program in a school is an integral part of the
instructional program and is comprised of those services and
techniques which are organized to assist each pupil to become
self-directive, to see himself in relation to his opportuni-
ties,and to formulate and achieve worthy and realistic goals.
A school guidance program, thus, must be continuous from
schoel entrance to schcol leaving and must be a planned, avery-
pupil service.

Under the leadership of the principal, the counselor or adjust-
ment teacher is the staff person(s) within each school who is
responsible for coordinating the program. However, because of
the nature of the elementary school, the developmental stages
of children, and the close relationship between the classroom
teacher and his pupils, the teacher is the most significant
school adult in delivering the services of the guidance program.
Components of a guidance program may be categorized as follows:
. Articulation and orientation activities

. Identification and exploration of individual
characteristics

. Dissemination of occupational and educational
information

. Counseling contacts for pupils

. Placement activities

. Referral services

. Maintenance of a system of records
. Followup and evaluation activities

An Every-Pupil Service

The foregoing services reach the pupil in one of two ways,
through group processes or individual contacts. While indi-
vidual counseling is an important method of providing guidance
service, group guidance has uniqué usefulness as a base.
Many advantages accrue to a school educational program when
weekly class-size group sessions are a planned part of that
program. One main advantage is that basic services are
assured to all children and the force of the peer group is

utilized.

The end goal of the guidance program is optimum development
and autonomy in social, personal, and academic areas that are




part of the lifelong process called 'career development®.
Super, Hoyt, Roe, Tennyson, and others have written at length
about this process. 1In his keynote address to the Chicago
Public School All-City Guidance Conference in December, 1970,
Dr. Norman C. Gysbers of the University of Missouri described
variables affecting career development. He defined career
development "as that portion of human development which centers
on the unfolding of an individual's career identity. 1It's the
term used to describe this unfolding process that endures for

a lifetime."

Recognition of the Need

The need for a continuum of services to meet the developmental
guidance needs of pupils in the life process of career develop-
ment has long been recognized by the Chicago public schools.
Adjustment teacher service and counselor service are answers

to that need and offer a continuous program of services, but
the role of the classroom teacher is all pervasive in a pupil’'s
day. Moreover, group processes have an innerent value in
meeting the developmental needs of young people.

Developmental Guidance Programs

Efforts to incorporate group processes in the elementary school
guidance program began in 1956 with the introduction of weekly
group guidance in class-size groups in the upper grades. With
the assistance of Title V of the National Defense Education Act
of 1959, a summer program of group guidance was developed in
1965 and was conducted daily in three schools for new eighth and
ninth graders. Suspension of funding ended the program. When
the Elementary and Secondary Education Act of 1965 made money
available for after-school programs, group guidance was initi-
ated in all ESEA schools. The groups were led by classroom
teachers who received consultant service from the district
guidance consultants. While the number of groups was limited
to one daily in each school, experience was gained at virtually
all grade levels. Subsequently two other programs provided
experience in group guidance under the leadership of the
classroom teacher. The first of these, termed in-school group
guidance, was provided to all sixth grade pupils in approxi-
mately 70 schools in the four saturation districts under ESEA.
Inservice training was offered the teachers on a regular basis
by consultants.

In 1966 a planning grant was obtained under Title III of ESEA
for a unique project entitled "Planning of a Career Development
Program for Intermediate Grade Children." Special summer
schools were established in which teachers experimented with
group guidance techniques and approaches in regular class units
such as social studies and language arts.

In 1969 funds were obtained under NDEA to analyze the need .
for an elementary school guidance design and to Plan one suitable

X
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for the 1970s. Steps in the formulation of the projected
developmental elementary school guidance program included --

. A citywide survey of adjustment teachers and
principals to determine needs and receptivity
of the guidance concept

. Research of recent guidance literature

. Consultation with leaders in guidance and
related fields

. Consultation with field staff, administrators,
teachers, community groups, and children

. Inservice programs

The plan which emerged from the above steps was then tested
in nine pilot schools.

Each of the programs and projects, implemented over the last
fifteen years, tested group guidance methods and content effort.

Expansion of the Guidance Service

Further recognition by the Board of Education of the need for

a continuous K-12 Program is evidenced by Board approval of
including and elementary school program of occupational infor-
mation and group guidance in Chicago's Five-Year Plan for
Vocational Education. Subsequently, the Board approved the
Report titled "Authorize Preparation of Occupational Information
Materials for Use in the Elementary School Grades, and Initiation
of an Elementary School Guidance Program Kg-8," (70-634-5) which
provided, among other items, for amending the official time
schedule for the elementary school to include 40 minutes weekly
for group guidance and occupational information in grades seven
and eight, 30 minutes weekly at the intermediate level, and 20
minutes at the primary level.

The long-range goals of the _rcogram are to assure the delivery of
certain fundamental guidance services to each student. These
services are designed to foster his development as a person and to
improve his response to the learning climate and the environment
of which he is a part. In addition to these every-pupil services,
particular students must receive special assistance because of
their special needs.

xi
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CARLER DFVELOPMENT IN TEF ELEMEMNTARY SCFOOL

The primary responsibility for evolving a productive and
rewarding way of life rests upon the individual himself. 1In
enabling individuals to assume such responsibility it becomes
the task of the school to relate what goes on in the classroom
to what people do beyond the walls of the school and to provide
leadership for all children in develcping self-understanding

and planning for preseant and future needs of our rapidly
changing society.

Career Levelopment

The process of career development encompasses mori than
acquisition of occupational information. Twiford states --

It is being increasingly recognized that a
developmental approach to career education and
guidance requires sequential, articulated pro-
gramming from the kindergarten through each
successive "level” of education. In broad
process terms, the progression is frequently
described as moving primarily from early
awareness, through orientation, to exploration,
to more selective and intensive investigation
and consideration as appropriate group and
individual maturation and current needs (indicate).
These broad processes, so described, relate both
to the self and to the world of work, and to the
interrelationships.

It is basiec to observe also that education for
career development and guidance entails a total-
school involvement. The teaching function as

well as the counseling function takes on a

greater commitment to this aspect of human
development along with other aspects. The
instructional curriculum aqs well as the specializ:zd
yuidance and counseling services becomes crucially
involved.

bon D. Twiford and Frank L. Sievers, Occupational Outlook
Handbook. "Using the Handbook in Guidance." (Waskington, D.C.:
Superintendent of Documents, 1973), p. 3.

2




Recognition of Need

The recognition of the need to develop such programs in our
schools is reflected in the numerous bills that passed Congress
in the past few years involving career development, occupational
information, and vocational training. Recognition of Career
Development needs is further expressed in the Illinois Program
for BEvaluation, Supervision,and Recognition of Schools,

which states --

6-7 The instructional program of every school
distriet shall address itself to initiating
a career education program.

6-7.1 The educational system shall provide
every student with opportunities for
training in the world of work.

6-7.2 Every district shall initiate an
organized sequential Career
Development awareness, exploration,
orientation, and preparation program
at all grade levels which should
enable students to make more meaning-
ful and informed career decisions.
Career Development encompasses the
entire process of preparing an
individual for a productive and
meaningful life.

Career Development is included in a state directive in two areas,
Curriculum and Pupil Services. The Office of the Superintendent
of Public Instruction for the State of Illinois in Action Goals
of the Seventies states "Many student witnesses complained that
little or no assistance was given in assessing career, vocational
and higher education possibilities . . ."6  geveral action goals
were formulated to provide such assistance.

Aetion Objective #4: (Chapter Eight, Puvil Services, p. 115)

BY 1475, IN COOPERATIJVN WITH THE DIVISION OF

SIllinois, Office of the Superintendent of Public Instruction,

The Illinois Program for Evaluation, Supervision, and Recognition

of Schools, Circular Series A, Number 160 (Superintendent of
Public Instruction, State of Illinois, 1973), p. 20.

6Illinois, Office of the Superintendent of Public Instruction,
Action Goals for the Seventies: An Agenda For Illinois

Education, (Superintendent of Public Instruction, State of
IIlinois, 1972), p. 113,
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VOCATIONAL AND TECHNICAL EDUCATION, AID IN THE
DEVELOPMENT OF GRADES K-& CAREER AWARENESS
PROGRAMS, GRADES 7-10 CAREER EXPLORATION,

AND GRADES 10-12 CAREER ORIENTATION PROGRAMS.

Necessary Steps:

1. Broaden vocational education in each
institution by developing a saquential
ecareer education concept to include
career awareness, exploration, orientation,
and preparation by 1973.

2. Make instructional materials relevant to
the teaching and enrichment of the career
education program available through the
media center of each institution by the
1973-74 school year.

3. Develop comprehensive career education
programs in all institutions vy 1974
utilizing one of the following concepts:
Joint agreements with other public or
private insti ttions, participation in an
area vocational center, or development of
self contained programs.

Aetion Objective #2: (Chapter Six, the Curriculum)’

BY 1975, PROVIDE OCCUPATIONAL INFORMATION FOR
ELEMENTARY SCHOOL PUPILS AND CAREER EDUCATION
FOR ALL STUDENTS IN HIGH SCHOOLS, POST-

SECONDARY SCHOOLS, AND FOUR-YEAR INSTITUTIONS.

Necessary Steps:

1. By 1973 broaden vocational education in
ecach institution by developing a sequential
career education concept to include career
awareness, exploration, orientation, and
preparation.

2. Insure that instructional materials related
to the teaching and enrichment of the
career education programs will be avatilable
and accessible through the institution's
media center by the 1973-74 school year.

71pid., p. 103.




3. Develop comprehensive career education 1
programs at all institutions by 1974,
utitlizing one of the following concepts:
Joint agreements with other public or
private institutions, partiecipation in an
area vocational center, or development of
self contained programs.

Implementation by the Chicago Public Schools

A number of Government funded programs of the Chicago Public
Schools described in the introduction section of this document

reflect the efforts of the schools to develop the concept of
career development. They include --

ESEA Title I, Activity 8: In School Guidance

ESEA Title III: Career Development

Title I, Program III, Section E: Career Development
Title I, Program II, Activity 10: Horizons Ahead

NDEA Title V: '"Designing Elementary School Guidance
for the 70 s," Board Report 69-838

ILLINOIS VOCATIONAL EDUCATIONAL FUND: "Authorize ‘
Preparation of Occupational Information Materials

for Use in the Elementary School Grades and the

Initiation of an Elementary School Guidance Program,

Kg-8," Board Report 70-634-5.

What are the implications for the elementary school's program

as a result of such recognition? At what stage in the
developrental process should career oriented guidance activities
be introduced to help children perceive opportunities in the
work world?

Career development has long been recognized as a lifelong
process beginning in the preschool years and continuing through
a succession of stages or levels to maturity. "As a process,
it includes the view one has of himself as a worker, the view
he has of work itself, the knowledge he acquires about himself
and his possible work opportunities, the choices he makes
related to himself as a worker, and the ways in which he imple-
ments those choices. Programs of career development concern
themselves with each of these facets of the total process."8

8Kenneth B. Hoyt, Rupert N. Evans, Edward J. Macking, and

Garth L. Mangum, Career Education What It Is and How To Do It.
(Salt Lake City, Utah: Olympus Publishing Co., 197Z2), p. 10L.

ey
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Career Development Objectives

The goal of career development is not to force early vocational
choice but rather to help pupils realize that one's vocational
life results from a succession of choices based upon a wealth
of information about the world of work.

Feingold9 describes this process of occupational choice as
follows:

Occupational choice is a developmental process.
It just does not take place all at once. It is

a complex task that requires careful study and
sustained effort over periods of time. Career
planning requires a knowledge of one's abilities,
interests, aptitudes, and personality, as well

as realistic knowledge of the changing world of
work. The mix must be a balanced one. Making
an appropriate career choice depends largely

cn one’s appreciation of different possibilities.
Well-informed students, capitalizing on their
strengths, can choose on the basis of facts and
values. They are not forced to grope blindly
without any logical purpose.

The following objectives of the program have been identified to
carry out these career development goals:

To develop awareness of the relationship between
school activities and the world of work.

To provide a systematic study of occupations.
To provide career experiences through work
related field trips, walking tours, and resource

speakers.

To discover the talents of individuals and
demonstrate their relationship to occupations.

|
To recognize the social value of necessary work. 1
In addition to these general program objectives, more specific

objectives are stated for each of the guidance units to be
explored by pupils.

9. Norman Feingold and Sol Sﬁerdloff, Occupations and Careers.
(Washington, D.C.: Webster Division, McGraw-Hill Book Company,
New York, 1969),p. 6.




The Guidance Function and Career Development

Two types of guidance services -- (a) counseling for self-
understanding and personal development, and (b) a well-
formulated program of broad, general occupational information
that serves as the foundation of later career decisions, are
essential in the elementary school if schools are to render
maximum assistance in career development to students.

The goal is much more than acquisition of job information.

In addition to such information pupils learn that the world

of work is a world of people. When a worker goes to work he
doesn't take just part of himself to the job. He is there as
a whole person. His body is there; his feelings and attitudes
are there. He uses his hands, his feet, his head to develop
work skills. His mind is there to recall what he knows and to
find and use new information. His personality is there to get
things done with people. All are factors that contribute to
career identity.

There is a need for improved and expanded opportunities for
students to become aware of and develop their career identities.
We speak about disadvantaged populations, and we use different
ways of describing these populations, but when it comes down to
it, most youth are disadvantaged in their opportunities to
develop their career identities. Generally, they have inadequate
work-role models on which to base their emerging career
identities. It's not that they don't have any, but in many
respects they are inadequate.

Lack of such opportunity to have these role models does not
result in an occupational knowledge and value vacuum. On the
contrary, opinions are formed and judgments are made, but many
times these experiences result in inadequate conceptualization
and premat#re educational and occupational foreclosures. An
opportunity unknown is not an opportunity at all. So at this
very early point, this first need - and it does occur early -
students/youth need the opportunity to become aware of, to
differentiate and discriminate between and amongr the various
options that may be available to them.

Contribution of Occupational Information

Historically, little has been done in an organized way to
translate career development theory into practice. Adequate
professional help in gaining occupational information is needed
to enable pupils to make decisions based on accurate information
and to utilize the educational opportunities that are pre-
requisite to vocational success in the world in which they will
live and work.



At the primary level occupational information is usually limited
to the immediate environment and firsthand experiences of
children. The resourceful teacher can broaden the pupils'
career horizons through pertinent experiences in and around the
school to discover --

who works
why people work
when and where people work

These planned experiences provide an excellent means for
developing cooperation between the home, community, and the
school.

At the intermediate level when aspirations are determined by
needs and likes, the pupil characteristically believes that he
can become whatever he wants to become. Occupational role
models are needed, especially for girls whose aspirational
levels are rising as opportunities expand, and for children
with limited opportunity to observe workers in a variety of
occupations.

At the upper elementary level determination of aspirations
begins to move from the basis of likes to capacity, from "I like
the job," or "It is exciting and interesting,” to "I am good at
art," or "I am editor of the school newspaper,"or "My best
scores are in reading." At this level pupils relate interests
and abilities to different jobs; explore the educational
requirements of jobs; and identify changes in the job market
including the wide variety of new occupations that exist.

Thus the awareness of the great variety of occupations and the
interdependence of workers develops through a planned program
which starts when thé child enters kindergarten. Such an
awareness may not be left to chance, for every experience that a
child has in learning about peopi. around him helps him to
learn about himself and the opportunities open to him.
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THE CONTRIBUTION OF GROUP GUIDANCE
TO THE TOTAL GUIDANCE PROGRAM

The purpose of a guidance program is to assist each pupil

to develop realistic images about himself and about the
opportunities for him in the world; then help him formulate,
plan for, and achieve worthy and realistic goals with ever
increasing self-direction.lV In this sense, guidance serves

to help the student find the meaning in what he is, in what
happens to him, and in what he may become. The guidance
process helps the student explore his thoughts, feelings, and
potential in answering the question "who am I?" This
interpretation of experience is brought about in a mellow, and
accepting climate, a climate which is permissive, not in the
sense of license, but in the sense of respecting the worth

and dignity of the individual. It comes through a long process
of experience in self-evaluation and awareness of opportunity
with ample counseling and other services available to the
individual to help him solve his everyday problems of living
intelligently and reasonably.

The elementary guidance program involves not only the
instructional staff but administrators, pupil personnel
specialists, parents, and community resource people in
understanding the developmental needs of children. Only
through utilizing and coordinating all of the resources
available that contribute to the growth of children can each
child be assured of adequate assistance in social and personal
as well as academic progress.

Daily experiences of children in mastering tasks are accompanied
by feelings of desire,hope, adequacy or inadequacy, acceptance,
et cetera. These feelings have profound effect on the

learning process itself and the concept that individuals develop
of themselves. .

Guidance Services

The basic, total guidance program is carried on in the school
by adjustment teachers and counselors using both individual
and group methods. These basic services consist primarily of
the following:

10Chicago Board of Education, Bureau of Pupil Personnel Services,
Handbook for Counselors. (Chicago: the Board, 1963), p. 1.
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Articulatidn and orientation activities

Identification and exploration of individual
characteristics

Dissemination of occupational and educational
information

Counseling contacts for pupils
. Placement activities
Referral services
Maintenance of a system of records
Follow-up and evaluation activities

Many of the practical applications of these services can be
discharged best in a group guidance setting conducted by the
classroom teacher who is the guidance worker closest to the
child at this level. One essential of self-understanding is

the understanding of others and the sense of sharing hopes,
problems, experiences, and characteristics with others without
losing a sense of one's distinct individuality. Group guidance
capitalizes on the learning and reinforcement that results from
effective participation as a member of a group. Group guidance,
then, serves a function that individual counseling cannot, though
it, in turn, makes its unique contribution.

What Is Group Guidance?

A collection of individuals is a group, but without interaction
of the members, the group is really nothing more than an
aggregation. Group guidance is concerned primarily not with an
aggregation or collection of pupils but with what might be
called a "functional group ". This is a group that has some
common goals, and interaction and response amongy its members.

In this type of group the means for satisfying individual and
group needs exists, and individuals enter into reciprocal
relations with fellow group members, identify with the groups
and tend to be changed because of their membership in the group.
Therefore the existence of this type of group depends upon
common goals or purposes, satisfaction of needs, interdependance
and interaction among the members of the group. Basically the
group can serve as one means for self-actualization.

113ane Warters, Group Guidance. (New York: McGraw Hill Book
Company, Inc., 1960), p. 9.




Every child has experiences in "groups" that effect his view of |
himself. He is a member of a family group, neighborhood group, ‘
school group, age group, et cetera. Membership in groups may |
be voluntary or involuntary, static or constantly changing.

Members of a group learn by various means.
Of least importance, perhaps, is the
information that the leader gives. More
important is the subtle instruction he
gives the members in how to work together
toward a worthwhile goal of their own
choosing. More important is the resulting
interaction among the members. In this
interaction attitudes are caught, ideas
and experiences are shared, a?d solutions
to common problems are found.l?

Group guidance then is both a method and process whereby certain
of the aims of a guidance program can be practically fulfilled.

At times in group guidance, information may be imparted,
discussions may be held, movies may be shown, or speakers may be
heard; but none of these is synonymous with group guidance. Each
is but one of its aids. The distinguishing characteristic of
group guidance is the opportunity it provides for the interaction
of the group in matters of current and future concern to the
group members and for their internalization of ideas, information,
attitudes, and values. 1In group guidance, the pupil is his own ‘
ultimate subject of study, and he must be an active participant

in the group process.

The group helps the pupil by serving certain functions such as
(1) making the pupil aware of the rights of others, (2) helping
the pupil realize that many of his concerns are similar to the
concerns of others,and (3) giving the pupil the opportunity to
establish his role identity within the group. The group
experience enables the pupil to meet some of the following needs:

The need to develop mutuality. This is the

need for acceptance or the need to love and
be loved.

The need to come to terms with authority.
This function of the group is related to
control of behavior. In a family situation
the child accepts authority because there
are stronger personal ties with an emotional
quality; but in the peer group, which
represents an optional experience, he learns
to accept authority on a different and
important basis.

12 Ruth Strang and Glyn Morris, Guidance in the Classroom.
(New York: Macmillan Company, 1964),p. 10.
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The need to relate to a larger whole. As a
part of social orientation the healthy
personality comes to see himself as part of
a larger social entity. In a word he learns
the lesson of magnanimity.13

The development of such group interaction requires skillful
planning on the part of the teacher. Interaction between
members is essential for communication of feelings,
identification of goals, and achievement of a common purpose.
Though lacking in experience in many areas the elementary
pupil will not lack enthusiasm, interest, and the potential
for the exploration of common problems, beliefs, and values.

The Advantages and Limitations of Group Guidance

The basic advantage, essentially, of group guidance is that

it presents a series of exploratory experiences which are
conducted in a permissive atmosphere and enable the individual
to explore his ideas and test some of his conclusions without
fear of retaliation. Other advantages as stated by Peterslé
are:

Group procedures can allow lifelike social -
processes which the individual will find

useful in modifying certain types of

behavior such as habits, attitudes, and

judgment of others. Pupils in group

situations are helped to modify their

behavior by sharing common problems with

others.

Pupils may be more willing to become involved
with peer group members than with figures who
represent the "establishment." The group
should develop a cohesiveness and feeling for
each other which will allow communication to
develop and individual group members will feel
more free to express their anzieties and their
zelings.

Situations for problem solving activities are
provided. The collective judgment of the group
can be centered on common problems.

Pupils may become more involved in social
interaction.

13Herman J. Peters, et. al., Guidance in Elementary Schools.
(Chicago: Rand McNally and Company, 1965),p. 170,

14 1pid4., p. 167
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The group leader, whether he be a classroom
teacher, counselor, or adjustment teacher,
will become more familiar with the group
members and develop a store of information
which will assist him in working Hith pupils.

Peters 1 also points out limitations of the process as follows:

Some pupils are not able to relate to the
common problem and may not be able to
funection as part of the group.

Some pupils can identify and relate more
readily with a single individuul rather
than with a group.

The group atmosphere may lead some
individuals to have insights which are
too disturbing to be dealt with in the
anonymity of the group sessions.

Group Guidance as Part of a Total Guidance Program

Group guidance is only one of four techniques in a complete

guidance program. The total program would include
following in addition to group guidance:

. Counseling, the major technique, permits
pupils to particularize their learnings
further; to seek specialized help or
information:; and to work through personal
plans or problems.

A progressive, periodic testing program is
another essential technique in a total
program, with the results used to help
pupils increase their self-understanding
and to become increasingly self-directive.
Guidance is something done with the student,
not to him or for him, Group guidance
settings are ideal for initial interpreta-
tion of test results (which can then be
complemented in counseling interviews).

. A group of special services which will vary
with the age and grade level of pupils and
with their special needs include special
class placement, psychological service, job
placement, referral to social and/or medical

agencies, and enriched experiences.

15 1pid., p. 168.

™
o

the




15

GROUP GUIDANCE IN THE CLASSROOM

Pupils, parents, and teachers readily see the importance of
practice in acquiring skills in the three R's but the need for
practice in other significant skill areas is not as apparent.
Rubinl6é describes some of these skills as --

finding and interpreting information;
skills for making rational decisions; skills
for applying knowledge; skills for social
interaction; and skills for coping with one’s
own emotions. ALl of these ski’ls can be
acquired only through repeated practice. One
eannot, for example, read a book on tennis,
and then play a good game. Dexterity in
tennis, map-reading, and literary criticism
all derive from "learning by doing.”

Skill Development

The school experience must provide for the acquisition and
valuing of both kinds -f skills. Rubin*’ makes a distinction
between "experiencing values" and "studying values."

4 ehild can study about the democratic spirit,
memorize the notion that "the welfare of the
group is more important than the welfare of

the individual," and recite it in an appropriate
way and at an appropriate time on an examination.
Whether or not he internalizes the values,
however, is another matter. That is, if he

gains an authentic understanding of the concept
through experience and simultaneously develops

a strong desire to act-out its implications, he
is likely to behave as a responsible adult
eitizen. However, he may "learn"” the concept for
the purposes of a test, earn an "A", and behave
undemoeratically as an adult. Affective
objectives or sensitivity to feeling and emotion
cannot be learned descriptively with much success.
Instead, they must be experienced through real or
simulated learning activities.

6Louis J. Rubin, Curriculum and Instruction, A Study Guide of the

National Ed. D. Program for Educational Leaders, (Fort Lauderdale,
Florida: Nova University Press, 1973).

17 1pia.




Group guidance must be seen in relation to these other elements
in a guidance program. It can, when creatively conducted, serve
as a springboard for the others. However, all of these are
merely the methods and means to the end.

Group Guidance in the Elementary School

The elementary school pupil will lack experience in many areas,
but he will not lack enthusiasm, interest, and potential for
exploration of common problems. Group members should be active
participants in planning and carrying out goals of the group.

It should come as no surprise that individuals are more accepting
of decisions in which they have had some part than in decisions
made for them. In any case, persons will usually be guided by
decisions made for them if they understand the reasons for the
decisions.

The elementary school pupil moves from the childhood world of
fantasy toward the adult world.of reality. He will later face
decisions (concerning high school, college, and career).
Therefore, his group guidance experiences should allow time to
explore many areas which in a sense will allow him to explore
his own ideas and develop a meaningful self-image. Some facets
of this self-exploration and the exploration of the world about
him will concern interest, aptitudes, occupations, school
subjects, motivation for learning, living with others, and so
forth. Again, it is the opportunity to make these explorations
and participate in decision making in a non-threatening, non-
punitive, accepting atmosphere that is of the essence. It is
the self-discovery and the discovery of others that is of prime
import, and the activities used to facilitate this are
essentially just aids to this process.

)
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The Role of the Group Guidance Leader

Many of the attributes of the successful group leader are
basically the same as those of the successful teacher. The
leader should have a belief in the ability of children to
develop self-direction and he must be able to create situations
in which the group can function. He should ke able to create
rapport with the group. Therefore he must be a person who is
willing to listen and observe, with understanding and
acceptance. This does not mean that any group member may do as
he pleases, but that each member's thoughts and feelings have a
value because each group member is an individual who has worth.

The group leader (a teacher, pupil, counselor, et cetera) is

a person who is sensitive to group needs, characteristics,

and concerns. He provides activities relevant to the common

and significant needs and problems of group members. The

group leader is not primarily an information giver but

functions, for the most part, as a motivating agent causing
person—to—-person interaction and exchange to occur. If the
teacher knows and provides all the answers, then there is no

room for group interaction or the development of group
responsibility. The resources of the class include insights

and capacities that can be released only within the framework

of group give-and-take among the members. As exchange and
interaction take place, the pupil develops insights into behavior,
values, and attitudes. When those insights are clarified and
internalized, the pupil develops a realistic image of himself, his
world, and his future.l8

For instance, interplay and exchange of opinion betweer group
members may be more fruitful than exchange between the group
leader and the group memebrs. At times and in specific
situations group leadership may shift to various group members.
Successful leaders of group guidance depend upon the wisdom of
the group and the ability of individuals to work out basic
principles, and thus concentrate their efforts upon development
of free discussion rather than upon the direct inculcation of
principles. As one such group leader has said, "People ask me how
I get the class to 'say' what I want them to say. I never try:
the desirable strength always rises in the group." Such a role
makes the group leader more, nct less, important although he may
appear to be less central.

The Process as an Objective

The very process of acquiring self-knowledge and exploring group

18gdson Caldwell, Group Techniques for the Classroom Teacher.
(Chicago: SRa, 1960), p. 27.




GROUP GUIDANCE TECHNIQUES

In any learning situation the background of the learner is
enriched and his reaction stimulated by activities which

give him a wide variety of experiences. Guidance techniques
enable a child to communicate in ways which differ from the
traditional classroom method because they offer a variety of
procedures through which expressions of feelings are involved
in an accepting and natural manner. Thus an atmosphere is
created in which learning becomes personal, exciting, and
inviting.

The techniques presented here are suggestions for developing a
guidance approach to learning. This approach is focused upon
meeting needs, enriching experiences, encouraging creativity,
guiding interactions, and widening horizons. Most activities
place a high priority upon pupil involvement, since what are
"methods" to the teacher become "experiences" for the pupils.

It should be noted that these suggestions are not meant as
directions to be mechanically followed. Neither are the ‘
units to be viewed as ground to be covered,but rather as bases
for planning, as teachers will constantly be developing new
ideas, techniques, and experiences which can be incorporated

and shared.

Paths to Learning

Many teachers are already accustomed to using guidance tech-
niques as a facet of their classroom methods. 1Included in a
listing of such methods would be the following:

reading books, pamphlets, magazines, and newspapers
to glean information on specific topics

analyzing pertinent radio programs, television
programs, educational films, and filmstrips

collecting, orgarizing, and interpreting data
related to group or individual concerns

dramatizing and/or discussing problems introduced
by group members

interpreting tests which appraise ability, achieve-
ments, and interests

£
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completing rating-scales and check lists to appraise
personal characteristics

drawing graphs, posters, and cartoons to illustrate
and communicate ideas, information, and attitudes

organizing committees and panels to work on group
topics

conducting interviews and conferring with teachers,
parents, and other adults

inviting guest speakers with whom the grou® can
interact on pertinent topics

making appropriate visits and field trips in the
community

Cther techniques, perhaps less well known or less often used,
are described below.

Buzz Groups

One of the best ways of involving all pupils and getting a
group to vocalize quickly is to use the buzz group technique.
Buzz groups will engage the whole class in small clusters to
talk together for a short time (about 5 to 15 minutes). The
topic chosen must be of concern to all and provisions must be
made fc.. a secretary chosen in each group to report back to
the total class. After class discussion of the reports the
teacher or a group leader gives a summary. Learning is
facilitated by freeing each of the groups to work either on
the same or a related topic at the same time and report their
findings. From the group emerges a recognition of common
values, feelings, and the sharing of ideas.

Pantomime

In pantomiming, a role or an incident is portrayed by an
individual or small group through actions without words. The
spectators attempt to identify the role or incident through
the exclusive use of clues provided in the pantomiming. For
example, through observing facial expressions they may guess
meanings of feelings related to expressions.

This activity gives the participants practice in "acting out”
roles as well as experience in decisicn-making and problem-
solving. Incidents relating to any of the following may be
effective in initiating the technique.

classroom situation (pupil~-teacher, pupil-pupil,
pupil~-worker, et cetera)

19
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home situations, (child-parent, child-sibling,
neighbor-family, et cetera)

community situations (pupil-friend, parent-parent,
playground leader-pupil, et cetera)

Brainstorming

When there seem to be barriers to communication within a

group this technique is an effective method of overcoming
them. Within a definite amount of time (perhaps 5-15 minutes)
members of the group spontaneously submit any positive ideas
on a given topic or problem with the purpose of finding possi-
ble solutions. Everyone is encouraged to participate and the
ideas are listed but not evaluated or discussed, with quantity
being preferred tc quality. At the end of the alloted time
the recorder, possibly with a committee, sorts the suggestions
and makes copies for each member to be used for study and
discussion. This technique is useful in providing alternative
ideas prior to decision-making.

Panel Discussion

A panel is composed of several individuals, each of whom has
done some research on a given topic for the purpose of sharing
this research in discussion with a large group. During this
discussion questions are raised and various viewpoints are
examined. In conclusion the chairman may summarize the find-
ings of both majority and minority opinions. Involvement of
this kind alerts members of the group to the awareness that
there are many ways to view one topic, develops in them a
sensitivity to the feelings of others, and gives them practice
in making decisions without losing flexibility.

Open-end Sentence or Unfinished Story

The teacher chooses a partial sentence or story involving a
common experience of the group which resquires a response to
feelings or attitudes. The pupil supplies an ending to the
sentence or story by writing, drawing, pancomiming, drama-
tizing, or discussing his reaction or solution. As the com-
pleted sentences or stories are read, the class may evaluate
the endings in terms of solutions for suggested problems,
creative ideas, or realistic, humorous, or unexpected
conclusions.

This technique enables pupils to express their feelings,
values, attitudes, experiences, and expectations as they are
related to the situation. Youngsters become aware that this
activity is not a test and completions may be made as they

so desire. As feelings, attitudes, and expectations are
shared, the pupils gain understanding of themselves d others




while teachers are given an opportunity to discuss areas where
help is needed and to structure future class activities.

Examples of fthis type of sentence c'e:

I am happy when .

I wish I could .

The job I like best is .

Role Playing

The guidance technique of role playing allows children to act
out spontaneously the role of various characters in order to
explore different kinds of behavior within a given setting.
Through role playing they are able to consider many alternative
solutions to problems and to explore the consequences of their
decisions with the accompanying impact of those decisions upon
the feelings and attitudes of other people.

Children have a natural inclination to become involved in
uninhibited role play activities such as playing house,
imitating work roles, or reliving experiences. They delight
in dramatizing familiar situations. It is through role play
activities that children are able to make new friends, commu-
nicate ideas, test out life situations, inquire, solve
problems, and send out signals for help in a supportive
atmosphere. Through acceptance of the contributions of each
pupil to the group the teacher responds in ways which will
encourage increased participation and involvement.

Mock Interview

The mock interview is an extension of role playing in which the
participants practice various kinds of interviews, such as in
seeking employment, gathering information, and requesting
advice. It enables both participants and observers to explore
the kinds of questions which way be asked by potential inter-
viewers. Those involved share problems, feelings, and attitudes
as they experience one of the important realities in the world
of work - the job interview.

o~
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CONTINUITY OF THE GUIDANCE FUNCTION

Guidance is a process, a point of view, and when organized as

a program, a set of services. It is concerned with solutions
to immediate problems and equally with the four recurring
tasks: 1learning to know oneself, learning about opportunities.
developing habits and relationships, and making and carrying
out plans. Group guidance provides one "delivery system" for
the solution of immediate problems but its major emphasis is
upon practice in the recurring tasks. As a result the overall
plan of the unit provides continuity from the primary cycle
through the intermediate, upper, and high school grades. The
fundamental goals remain the same throughout the school experi-
ence of the pupil, but the emphasis differs from age level to
age level; the services vary with individual needs; and the
role of the pupil in his own guidance is amplified as his
maturity increases.

In all three cycles of the elementary group guidance units as
well as in the high school group guidance units, various gui-
dance themes reappear with an emphasis based on the maturity,
needs, and interests of the pupils. For example, the unit
"Discovering What I Can Do" has been developed for emphasis

at primary level. This theme is closely related to the
intermediate unit, "Discovering Your Interests" and is empha-
sized and expanded during the upper grades in the unit,
"Exploring My Interests." This theme is further extended at
the high school level in the units "Discovering My Interests"
and "Discovering More About Myself v Similarly the successive
units on the recurring theme of values provide another example
of the concept of continuity and the interrelationship of the
tasks in guidance.

The Taxonomy of Educational Objectives19 was used in each unit
as a base for the objectives which are stated as behavioral
outcomes. Neither the activities in the units nor the stated
objectives are all-inclusive. The resourceful teacher will con-
sider others, and similarly the teacher or guidance worker will
select from the suggested activities those that meet the needs
of the individual in the group.

This continuity and the conceptual framework becomes evident
when the units are grouped according to the four tasks or threads
as can be seen on the following pages.

19D. R. Krathwohl and B. S. Bloom, Taxonomy of Educational

Objectives: Handbock II, The Affective Domain. (New York:
David McRay, 1964).




23

Group Experiences

The real or simulated learning experiences are provided in a
series of units. In the process of formulating these units,
the interests, needs, and general characteristics of young
people were carefully considered before the proposed
objectives, general methods, and content were selected. In
spite of this initial, careful selection, teachers, adjustment
teachers (guidance coordinators), and counselors who will be
group guidance leaders will want to consider them in relation
to each group of pupils, considering the groups' unique
personal and social characteristics, present needs, and

readiness for the experience which it is hoped they will have
in their group work.

Actually each pupil will be studying himself and relating the
group experience to his own experiences to date and to his
resulting attitudes and values. Consequently, it is very
important that the group leader be familiar with the pupils

as individuals and as a group in a unique way. Because of the
personal nature of the group sessions and its possible
immediate significance in the lives of the pupils, the group
leaders' knowledge and insight into individual and group
behavior will be his greatest asset.

Goals of Group Guidance

The goals of group guidance are specific to relationships that
exist in and out of the classroom and that contribute to the
building of a positive self-image of the learner. Planned
group experiences in a climate of acceptance which recognizes
and promotes individual differences are essential as part of
classroom plans.

The following more specific goals are representative but not
comprehensive in scope or number --

to establish desirable human relationships

to judge what is worthwhile in life

to develoy career awareness

to explore the relationship between school
subjects and the world of work

to become economically efficient as a producer
and consumer

to become self-directive in the quest for
meaningful knowledge

to understand and accept cultural differences

to develop a value system

to strike a balance between individual and group
needs

to develop social awareness and concern for his
fellow man
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attitudes and skills is itself an integral part of the outcome.
In this sense, the process is an end to be achieved with the
group, rather than a convenient means to be applied toward
achieving certain desired behaviors. Group leaders often work
with attitudes and feelings of a personal nature which need to
be understood by pupils and the group as well as the group
leader before learning can take place. Reactions may first be
heated or mixed and have to be talked out in the group or
studied in themselves. Alternative reactions may need to be
explored or various courses of action weighed by the group. In
this setting, practice is given in the basic process used to

handle emotional reactions or change behavior as a result of
insight.

Another value of a group situation for guidance is that it
affords opportunities to resolve common problems through
sharing of experiences and opinions, to plan as a group, and
to establish group standards of conduct under the guidance of
a group leader. The problems of an individuwal pupil which may
seem unique and burdensome to him are often seen in a better
perspective, and lightened,when the pupil realizes others are
struggling with similar problems. The strong desire to belong
and to be part of a group can be satisfied in a constructive
fashion when students are encouraged, as well as permitted, to
pool their thinking and to make plans for positive solutions
to common problems. Since the development of planning skills
is a basic guidance goal, it is desirable that a variety of
opportunities be provided for practicing such behavior in a
meaningful setting, both individual and group.

Evaluation of Group Guidance Sessions

Keeping the foregoing in mind, evaluation of the progress of
the group may involve how the individual or the group feels
about the progress being made, as well as some other criterion.
Unlike a course in subject matter, in guidance there really are

no "right" or "wrong" responses to the various group activities.

The activities in themselves are designed to help the group
plan, interact, and grow in the process of exploration and
decision-making. Behavioral objectives of the unit activities
are guides to expected outcomes.

In a learning situation which has been designed to permit
pupils to work on individual and group concerns, there is a
need to give pupils the responsibility for evaluating their
own learning progress as well as having a hand in guiding
their learning.

N
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Handling Specific Group Situation

While it is impossible to forecast all types of situations
requiring special handling, the following three examples may
help serve as philosophic guides for the management of others.

Occasionally, an individual pupil may bring up a
problem or appear to make a revelaticn of personal
detail unsuitable for group discussion. In such
cases, the group leader might well suggest to the
pupil that they talk that over by themselves, on
the basis of time available in the group session
or pertinent to the matter at hand but not on the
basis of its being unsuitakle or unimportant.
Mutual acceptance and respect for the group mem-
ber's concern will dictate a matter-of-fact
response on the part of the group leader. In the
same way, evidencing shock or dismay would tend
to make the group as well as the individual self-
conscious and to stifle the discussion in general.

Special events, situations of local concern to the
community and school, or new experiences may be
used as points of departure for discussion; on the
other hand, they may elicit strong emotional
responses calling for skillful handling.

A situation may develop within the group as a
result of the permissive atmosphere desired.
Sometimes attitudes and feelings will solidify

a group; sometimes they will tend to disorganize
it. 1In such instances, skillful use of various
group processes will help the group to work their
feelings through.

The group leader's own attitudes and self-insight are of para-
mount importance. The greater his personal security, the
greater will be the security of the group: persons with inner
strength can tolerate divergent opinions and develop strength

in a group. It is not the leader's task to impose what he

feels is correct behavior and attitudes, but to help the group
work through problem situations and assist the individual member
to become a better problem solver.
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GUIDANCE UMNIT PLAM

It is always good to begin with planning and organization, but

it is also essential to be flexible enough to alter that plan,
even to discard when necessary. The maturity level of elementary
school pupils will naturally vary from pupil to pupil and from
school to school, necessitating adaptation.

Behaviors to be Developed

Behaviors are ways of thinking, feeling, and acting and are
influenced more by experiences than by "telling." If we wis
children to grow in understanding of the dynamics of behavior

we need to devise a wealth of learning experiences that will
help children test out and share coping strategies and solutions
to problems.

The purpose of group guidance sessions is to help develop ways
of responding to life in terms of --

Knowledge and understanding of oneself and otl:ers

Ability to interpret data and information

Skill in studying, evaluating, and planning

Development of a wife range of significant interests
Positive personal and social attitudes and ethical values
Growth in personal initiative and responsibility

Skill in problem solving

Content Areas

The group guidance methods listed previously and any additional
ones employed by the group are aids to development of various
types of behavior as mentioned above. These elements of
realistic and productive behavior can be developed ir any
appropriate content area such as --

Personal characteristics, interests, achievements
School life

Family and community life

Social opportunities

Leisure~time opportunities

Civic rights and privileges

Relationships with others

Educational opportunities

The world of work
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Conceptual Framework of the Units

The following pages provide an overview, in outline form, of
group guidance units for the three elementary school cycles,
primary, intermediate, and upper grades. As stated previously,
the units have been organized under four main themes or threads:
Learning to Know Oneself, Learning About Opportunities,
Leveloping Habits and Relationships, and Making and Carrying Out
Plans. These themes represent recurrent tasks in the lifetime
development of each individual. Under each thread units have
been developed to meset the growing maturity of the children. At
each cycle level, the characteristics and needs of the age group

have been considered with reference to their implicaticns for
guidance. .

Format of the Units

In order to simplify the use of the units in this book, each is

organized in the same fashion. Each unit is presented in detail
following this form.

. _An Opening Statement - purpose and substance of
the unit.

Behavioral Objectives - stated in such a way as
to facilitate observable changes in ways of thinking,
feeling, and acting by children.

. Suggested Activities - assorted tasks developed
mainly by the pupils with the teachers' assistance.
All activities are tasks directed to the pupil unless
there 1s a specific "Note to the Teacher.™ The
activities are not meant to be all inclusive. Other
activities may develop which meet the needs of the
pupils. Also it is not necessary that all activities
in a unit be developed. The group may select the
activities in a unit which are relevant to their needs.

. Information Related to the Unit - some units have
pertinent guidance information for use by teachers or
pupils to enrich the unit.

. Bibliography - at the end of each thread or theme
1s a working bibliography which consists of books,

pamphlets, and visual aids which may be used by teachers
and pupils.

Frequently, questions within the group or special lecale and timely
topics related to the total objective will cause a teacher to alter
his schedule. Obvious and common in teaching experience as this
may seem to be, the point needs emphasis in relation to group
guidance since it is the process, as much as stipulated content,
that is important. The naturalness with which problems or questions
are handled will encourage pupil growth.

‘ 5 *



CONCEPTUAL

PRIMARY LEVEL

INTERMEDIATE LEVEL

UPPER LEVEL

FRAMEWORK OF THE UNITS

Learning to Know Oneself

Myself and Others

People around Me
Discovering What I Can Do
What Do I Feel?

Feelings and Actions

Discovering Independence

Discovering Who You Are
Getting Along With Your Family
Discovering Your Interests
Making the Most of What You Are
Feelings and Actions

Discovering Your Values

Exploring My Interests
Discovering My Abilities
Interpreting Test Results
Investigating the Learning Process
Exploring Personal Characteristics

Exploring Our Problems

e
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CONCEPTUAL FRAMEWORK OF THE UMNITS

PRIMARY LEVEL

INTERMEDIATE LEVEL

UPPER LEVEL

Developing Habits and Relationships

- How Do I Grow?

- My Senses Help Me

- Making Friends

~ Why People Act as They Do
- Let's Play Fair

- Things Are Not Always the S3ame

- Growing Up

~ Learning through Our Senses

- Being the Kind of Friend I'd Like to Have
- Interdependence of People

-~ Winners and Losers

- Money and How It's Spent

- Doing My Share at Home

- Developing Self Confidence and Independence
- Making and Keeping Friends

- Making Use of Leisure Time

- Learning How toO Study

- Taking a Test

- Living with Adults

-~ Participating in Community Life

<
1.48 |
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CONCEPTUAL FRAMEWORK OF THE UNITS

Léarning about Opportunities

- Workers around Me
- Who Works at the Supermarket?
- All Aboard
PRIMARY LEVEL - Calling Car Ten
~ My School
- School Is for "Me"

- Reporting !y Observations

~ Job Family Classification ‘
- Workers in Illinois

INTERMEDIATE LEVEL
~ Using Want Ads for Occupational Information

-~ How Do I Get Ahead?

- Learning about the World of Work
- School Is Life

UPPER LEVEL
- Studying a Career

-~ Exploring New and Future Career Opportunitie



Making and Carrying Out Plans

CONCEPTUAL FRAMEWORK OF THE UNITS
- What I Like to Do I
- I Will, I Won't
- Working in Groups
PRIMARY LEVEL ~ Team Work

-~ Following Simple Routines

-~ Completing My Project

~ Working Out Class Plans

~ Why Hobbies?

~ Group Decisions
INTERMEDIATE LEVEL

- Experiencing Choice-Making

~ Goals Are Guidepost

~ Looking Ahead to High School
-~ Becoming a Good Leader and Team Member
UPPER LEVEL - Planning for Careers in a Changing World

- Applying for a Job

- Looking Beyond High School
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PART Il - PRIMARY LEVEL UNITS
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LEARNING TO KNOW ONESELF




36

MYSELF AND OTHERS

The purpose of this unit is to identify the
uniqueness of the individual. Relating the
individual to others who possess similar and
different characteristics affirms the spe-
cial place each person has in his environ-
ment.

Behavioral Objectives

To demonstrate an awareness of physical attributes
To describe the similarities and differences between people
To identify a personal characteristic that no one else has

To 1 . the advantages of variety in human characteristics

Suggested Activities

The following activities are not meant to be
all inclusive. Other activities may develop
which meet the needs of children.
1. Look in the mirror; what do you see? Look in a mirror
with your friend. How are you alike? Are there differ-
ences?

2. Say something silly. Ask the group to tell why the follow-
ing statements are silly.

My eyes are yellow.

My third ankle is broken.
I have three ears.

I have a green nose.

My teeth are red.

3. Draw four pictures. Call them "Me";"The Me I1I'd Like to
Be"; "Me, All Grown Up"; "Me as a Grandparent". Tell us
about your pictures.

44
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Play the game "Simon Says." Describe people.
Everyone with black hair stand up.
Everyone with three feet sit down.
Everyone with blue eyes stand up.

All those with one ear must stoop.
Can you think of more things for Simon to say?

Bring pictures to class of eyes, noses, mouths. Paste
them on charts. See how many different kinds there are.

Bring pictures of people to class. Arrange them in groups
such as young, oid, men, women. Tell why the pictures fit
into certain groups.

Do you think that--

Jimmy Durante ever wished his nose were smaller?

Sammy Davis Jr. ever wished he were taller?

Wilt Chamberlain ever disliked being so tall?
Do you think they feel different about it now? Why?
Have you always looked the way you do now? Bring pictures
of yourself. See if the other boys and girls recognize
you.
John wishes he had a magic mirror so he could see how he
would look in 1C years. Could you tell him how he might |

get an idea of his future self?

Bring pictures of your family. See if the class can
figure out whose family it is.

New-born babies look very much alike so hospitals take
their footprints as a means of identifying them. If you
went to a hospital now would they need to take your 